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Chef Cooks Up
a Community
Development
Harvest in Rural
West Virginia
By Alison Yaunches

n the Eastern Panhandle of West Virginia, a chef and his company
are at the center of an economic development strategy that benefits
the region’s rural farmers, community members, families and stu-

dents. With the chef ’s production kitchen and intuitive food knowledge,
locally grown produce is transformed from fresh fruit, vegetables and herbs
into gourmet specialty food items—lengthening the crops’ shelf life while
adding value.

According to Chef Harv, the collabo-
ration works so well because everyone
involved shares a common goal. “We all
wanted to keep the local, rural farming
community alive. We saw value in keep-
ing our large, open, green spaces,” says
Christie.

The Highland Harvest
Experience

Gourmet Central has been operating
since 1989. The company employs 15–
20 staff members (depending on the sea-
son) and receives thousands of agricul-
tural tourism visitors a year. With over
100 products offered, ranging from
amaretto peach conserve to pecan pesto

The chef is Harvey (“Chef Harv”)
Christie and his company, Gourmet
Central, is a partner in Highland Har-
vest, a limited-liability corporation
(LLC) that also includes the Lightstone
Foundation’s Community Development
Corporation, the West Virginia Univer-
sity Extension, the Hampshire County
Economic Development Authority and

15 local farmers. This collaboration of
different organizations and individuals
makes it possible for farmers to man-
age their crops all the way from the field
to their retail sale. Highland Harvest
also helps make farming in Hampshire
County viable as it brings together
farmers and their produce with the
community.

I
Chef Harv with the local 4-H youth for the pancake flipping contest as
part of the Six Easy Bites program.
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March 15–17, 2002

25th Annual Appalachian
Studies Conference
Unicoi State Park, Helen, Georgia

Entitled Voices from the Margins, Liv-
ing on the Fringe, this conference will
feature papers, presentations and per-
formances by Hispanic, Latino, Afri-
can-American and Cherokee commu-
nities, as well as women and girls, gays
and lesbians, prisoners and others from
the outskirts or margins of Appalachia.
This annual conference is for scholars,
teachers, community and regional ac-
tivists, entrepreneurs and planners who
want to learn from each other and who
want to make a difference in their com-
munities. It’s an opportunity for net-
working and discussing major issues
facing the region.

Program and registration materials
are on the Appalachian Studies website,
www.appalachianstudies.org. Room
reservations at Unicoi are available
now. Contact Patricia Beaver, (828)
262-4089, beaverpd@appstate.edu for
further information.

April 25–26, 2002

Co-Nect’s Kids Who Know
and Do Conference
Bill Graham Civic Auditorium,
San Francisco, California

This conference will focus on project-
based learning, or “instruction based
on learning by doing.” Eight strands
will be covered, including: technology,
project-based learning presentations,
assessment and accountability, student
voices, and service learning, among
others. Pre-conference workshops on
April 24 will feature various topics and
activities, including a math and archi-
tecture walking tour of San Francisco.
For more information and to register,
go to their website at www.kwkd.net;
call the conference hotline: (617) 995-
3222 or e-mail Co-Nect at: pbl@co-
nect.net

May 20–21, 2002

Strengthening the Rural-
Urban Connection
From the Heartland Center
for Leadership Development
Snow King Resort, Jackson Hole,
Wyoming

This workshop based on the multi-year
project of the same name works to align
rural and urban community builders for
an exchange of opinions and expertise,
and promotes transfer of learning based
on experiences in community develop-
ment. This workshop will help commu-
nity developers: 1) explore the benefits
of strengthening the rural-urban con-
nection in their regions; 2) examine case
studies of successful rural-urban con-
nections in other communities; and 3)
learn how to make the rural-urban con-
nection in their community.

E-mail info@ruralurban.org for
workshop and registration details, or
call the Heartland Center at (402) 474-
7667.

Plan Ahead!
August 6–10, 2002

31st Annual North American
Association of Environmental
Education’s (NAAEE)
Conference
“The Boston TEE (Total
Environmental Education) Party”
Boston, Massachusetts

This conference will follow four
strands: 1) From nature to sustain-
ability: Environmental education
through time; 2) Designing and plan-
ning spaces for people: Environmental
education’s role in community charac-
ter and community appearance; 3) To-
wards the just city: Environmental jus-
tice and diversity; and 4) Leading the
way: The role of higher education in
environmental education. Further

information on the conference and
strands is available on the NAAEE
website at www.naaee.org.

Registration costs are likely to be
around $200 for NAAEE members and
half that for students. Accommodations
will be approximately $149 and will be
at the Boston Park Plaza Hotel and
Towers.

To list your upcoming events in the April
2002 newsletter please contact Rural Roots
at editor@ruraledu.org or call (202) 955-
7177, ext. 14, no later than March 1,
2002.
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NewsBriefsDonelson
and Lee Join
Rural Trust
Board of
Trustees

Lewis R. Donelson, III a Senior Part-
ner with the law firm of Baker, Donel-
son, Bearman & Caldwell, P.C. and
Valeria L. Lee, president of the Golden
LEAF Foundation were elected to the
Rural School and Community Trust’s
Board of Trustees at its February meet-
ing. They both bring a wealth of knowl-
edge and experience to the Board.

A successful lawyer in an influential
Memphis law firm, formerly a financial
and issues advisor to Tennessee’s past
republican Governor Winfield Dunn
and an active member in the Memphis
community, Donelson has an extensive
professional background in monitoring
public policy and government action.
“Lewis Donelson’s tireless efforts on be-
half of Tennessee’s poor, rural districts
in school finance litigation make him a
valuable member of the board,” said
Rachel Tompkins, President of the Ru-
ral Trust. “We welcome his expert ad-
vice as we increase our involvement in
rural school finance issues.”

As President of the Golden LEAF
Foundation, Lee helps provide eco-
nomic impact assistance to economi-
cally affected or tobacco-dependent
rural regions of North Carolina. She is
Vice Chair and an incorporating mem-
ber of the North Carolina Rural Eco-
nomic Development Center and served
as the program officer for the Z. Smith
Reynolds Foundation for 15 years prior
to her involvement with Golden LEAF.
“Valeria Lee is and has been at the cen-
ter of innovative ideas for rural
America, and she will bring that
ground-breaking thinking to this or-
ganization as we discuss the future of
rural schools and their communities,”
said Tompkins.

Four Ventura County Youth Earn
Congressional Award
Jarthy Monterrso, Kelly McCormick (a member of the Rural Trust’s National Youth
Council), Azucent Ortiz and Nadia Osborn received the bronze medal Congres-
sional Award for their achievements in four program areas: volunteer public ser-
vice, personal development, physical fitness, and expedition/exploration. The Con-
gressional Award is a public partnership created by Congress in 1979 to promote
and recognize achievement, initiative, and service in America’s youth. In order to
earn the bronze medal award, the four students set goals with an adult advisor in
the four program areas that included 100 hours of volunteer public service, 50
hours of personal development, 50 hours of physical fitness and an expedition/
exploration activity that included a minimum of one overnight stay. To learn more
about the award and to register, go to www.congressionalaward.org.

Youth Survey Cites Lack of Time
and Laziness as Obstacles to Civic
Involvement
A recent study sponsored by the Levi Strauss Foundation and conducted by the
non-profit Do Something, gauged the attitudes of teens toward civic engagement
and identified the issues and concerns most important to students in 7th to 12th
grade. Discrimination headed the teens’ list of issues with which they are likely to
get involved; helping self-esteem and improving schools/education are the next
most likely issues. Although the study found that nearly one-half of teens surveyed
had been involved in helping their community during the last year, it also found
that one-third of teens are not likely to get involved in issues because of laziness
and lack of time. The study found that most teens value community involvement
and feel that they can make a difference. Through further funding from the Levi
Strauss Foundation, Do Something will provide $2,500 to selected youths inter-
ested in creating community projects. The survey is free with an e-mail request:
mail@dosomething.org.

Service Learning a Good Strategy
for Rural Community Renewal
and Revitalization
Steven Henness, a fellow with the Corporation for National Service for 2000–01
completed a study in July 2001 that showed service learning in rural areas geared
toward community development as an effective strategy for rural community re-
newal and revitalization. The study found that this type of service learning helped
rural communities seeking to ensure their own prosperous future, while also help-
ing to engage students in community survival and develop relationships with com-
munity organizations and leaders. Henness found that when students take part in
service learning that is both a part of their school curriculum and the local commu-
nity development agenda, both the community and the students benefit—more so
than if the service learning is not linked to community development.

Henness recommends that teachers “engage students in service learning that
addresses issues of greatest importance to communities.” He also suggests that school

continued on page 10
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Teacher Development
Missouri’s North Nodaway School
District’s Professional Development
Program Improves Teacher
Effectiveness and Student Achievement

The North Nodaway School District
in Northwest Missouri is one of five win-
ners in the U.S. Department of Educa-
tion’s National Awards Program for Pro-
fessional Development. Although all of
the winners were recognized for their
outstanding teacher development pro-
grams, the schools of North Nodaway—
Pickering Elementary and Hop-
kins Junior–Senior High School—
deserve special attention for the
qualities that make them unique
from their fellow victors: they are
both small (269 students district-wide)
and rural (located in extreme northwest
Missouri, on the Iowa line).

As the Rural Trust’s programs in
teacher development grow (see story on
page 6), it is school districts like North
Nodaway that can become a resource to
the organization, and more importantly,
to other small, rural schools. By learn-
ing from their example, and their tribu-
lations, rural schools and districts can
undertake similar programs in their
schools that will address the distinctive
problems rural schools confront. The
keys to North Nodaway’s program—
community support, teacher and school
board buy-in, and administrative flex-
ibility and initiative (not directive)—
were simple to find in this rural district.

The Program
Five years ago, Beccy Baldwin, first-

year principal and past student of
Pickering Elementary, found her school
under ‘provisional’ accreditation—it
did not meet the standards for full
accreditation set forth by the state of
Missouri. Baldwin enrolled in the

Missouri Leadership Academy and un-
derwent a rigorous training program.
She credits the Leadership Academy
and her exposure there to a wide array
of professional development and re-
search-based methods and practices as
the impetus to implement her program:
a two-hour time block every Wednes-

day morning
devoted to

teacher pro-
fessional

development. The program works and
it has the support of teachers and com-
munity members.

It is the structure of the weekly event
that is most convincing. All teachers,
administrators and paraprofessionals
from both the Hopkins Junior-Senior
High and Pickering Elementary are
grouped into vertically teamed learning
circles of eight individuals. During this
time, the groups study a research-based
topic or practice (determined by an an-
nual needs assessment), discuss class-
room implementation problems, and
collaborate to solve those problems.
Through this structured weekly time,

teachers have a chance to learn, imple-
ment, reflect and model. Administrators
are included in the circles as teaching
peers, not as superiors.

The give-and-take among circle part-
ners builds a level of confidence and
trust, which is furthered by the weekly
rotation of circle roles. Each week a new
person fills the positions of circle leader/
facilitator and circle recorder. The lead-
ers receive a packet that details the ac-
tivities for the session; the recorder is
responsible for logging all of the follow-
up requirements for members of the
circle. Teacher participants bring student
work back to their group to reflect on
the results and to get feedback from each
other.

Why it Works
Baldwin notes the importance of in-

volving the Board of Education and the
community in structural changes within
the school. She also pointed out that the
sense of community, which is evident
throughout the North Nodaway school
district, can be associated with the care-
ful involvement of the community and
the Board that had been cultivated both
before and during the discussion and de-
cision-making process.

Baldwin planned carefully, identify-
ing the potential problems the Board
might confront before a problem could
arise. For instance, in selecting the two-
hour time frame for the professional de-
velopment ‘circles,’ the decision was
specifically made not to dismiss at
noon—as is typical for professional de-
velopment activities. The group realized
that a hardship would be imposed on
parents to provide transportation for

student athletes, musicians, etc. for af-
ter-school practice, events, and games.

Baldwin also notes that flexibility was
necessary in meeting required student
contact time. North Nodaway restruc-
tured their required student contact
hours by eliminating all early-out days
and adding 15 minutes to the school day.
Previously, the school was dismissed at
12:30 for in-service training days or on
the day before major holidays or breaks.
With the elimination of all early-outs
and the addition of five minutes in the
morning and 10 minutes in the after-
noon, both schools are able to meet the
required instructional contact time.
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Youth, Community, School Partners Sought for Veterans History Project

Oral Histories to Become Part of New
National Collection

The American Folklife Center at the
Library of Congress is seeking volun-
teer youth, community, and school
partners to assist in collecting oral his-
tories from veterans of America’s wars.
The goal of the Veterans History
Project is to create a new national col-
lection of audio and video recordings,
letters, diaries, photographs, maps,
drawings, and home movies that tell
the stories not only of the veterans who
served their country, but also of the
civilians who served the war efforts on
the home front, and the families and
friends who anxiously awaited their re-
turn. The project has particular ur-
gency in light of the fact that the num-
ber of veterans is dwindling by 1,500
every day.

The Library will create a permanent
collection to preserve these stories for
future generations, and to make them

accessible through a searchable national
catalog, website, and public exhibitions.
The project encompasses veterans of
World War I, World War II, and the
Korean, Vietnam, and Persian Gulf wars.

Volunteer partners are critical to the
project’s success. Individual partners may
be teachers, students, or community
members; organizational partners may
be community organizations, schools,
museums or libraries, or local historical
societies. Organizational partners can
help by recruiting their members as vol-
unteers; providing publicity, equipment,
funds, or interview training; and orga-
nizing education programs. They can
also set up publicly accessible local ar-
chives for those who wish to keep col-
lections in their local communities.

There is a special need for youth part-
ners—classes of students and teachers in
middle and secondary schools who

arrange to interview war veterans and
record their histories as a group or class
project following the Library’s guide-
lines. It’s an opportunity for students
to learn history from those who lived
it—and for their work to have a public
impact far beyond the classroom walls.

To get started, visit the Library of
Congress website at www.loc.gov/
folklife/vets, or write for detailed infor-
mation on recording a veteran’s oral his-
tory or donating documents. The
website provides sample interview ques-
tions, technical tips, and equipment
specifications, as well as forms for re-
porting and submitting the information
you collect. For more information, con-
tact: Veterans History Project, Library
of Congress, American Folklife Center,
101 Independence Ave., SE, Washing-
ton, DC 20540-4615. Phone toll-free:
(888) 371-5848; E-mail: vohp@loc.gov.

Outcomes and Benefits
The structured focus provided by the

professional development time, a col-
laborative, cross-grade-level and cross-
subject-area approach, and having a suf-
ficient time block to complete the work
are the primary elements to the pro-
gram’s success. The program has been a
triumph from all points of view: the
school enjoys full accreditation, teach-
ers’ morale is high, and each K-12 group
has seen increased student achievement
based on their intensive discussions and
group work.

A side benefit of this structured pro-
fessional development time for teachers
is the increase in student attendance
rates. Until 10:15 each Wednesday
morning, students are free to sleep in,
recover from the late-night bus trips for
Tuesday night basketball games, get hair
cuts, or schedule dentist or doctor ap-
pointments—things that might ordi-
narily take a student away from the class-
room in a normal school schedule.

The school district worked closely
with Northwest Missouri State Univer-
sity (NWMO) and the Northwest Re-
gional Professional Development Cen-
ter as their professional development
program grew. According to the direc-
tor of the Regional Professional Devel-
opment Center at NWMO, Sandra
Stewart, the real difference in what
North Nodaway has done and what
other districts are doing is that they
took a data-driven approach to their
professional development and used peer
groups for follow-up and reflection;
this was done in a timeframe that is
most conducive to learning for teach-
ers. Their focus was on improving stu-
dent achievement as a ‘team,’ with all
district educational staff being mem-
bers of that team.

A Small, Rural District
Goes National

The district has applied for, and re-
ceived state funding to continue their

professional development. The district
also received recognition for its out-
standing program at a national level.
Baldwin still deals with problems other
small, rural schools confront. She still
worries about the impact of small
school size on achievement statistics,
teacher turnover and competitiveness
from other higher-paying school dis-
tricts and a dwindling teacher resource
pool.

But, by involving the community
and thinking creatively, Baldwin and
the North Nodaway district in Mis-
souri have created quite a reputation,
as a district willing to work with the
community and its teachers to improve
its state standing. That is an attractive
attribute to any prospective teacher,
and the district is also a resource for
any small, rural school hoping to im-
prove their professional development
programs.

Written in conjunction with research
and reporting provided by Vicki Hobbs.
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A First Person Account
of the Rural Trust’s
Education Renewal Zone
Initiative in Missouri

By Vicki M. Hobbs

Although unique in many respects,
Missouri also epitomizes within its bor-
ders much of the rest of the United
States. While north Missouri, with its
row crops and flat bottomland, looks
toward Iowa and Nebraska from the
heart of agrarian America, the Bootheel
region, with its diverse population and
vestiges of segregation, lies squarely
within the Cotton South. St. Louis with
its old wealth and inner-city issues serves
as the easternmost outpost of the aristo-
cratic East, while Kansas City looks west
toward the plains, mountains and indi-
vidualism of the Western frontier.

Missouri finds itself torn, not only
geographically, but educationally as well.
Missouri has a significant urban popu-
lation with six Metropolitan Statistical
Areas, but just as significant are the 35
percent of schools and the 22 percent of
students who are rural in both defini-
tion and reality. In fact, 13 percent of
Missouri’s students attend small rural
schools, ranking Missouri as ninth
among all states in small school enroll-
ment.

The State of Education
in Missouri

Because Missouri exhibits an array of
both the challenges and resources evi-
dent in many other states with respect
to rural education, the idea emerged
within the Rural Trust to create a holis-
tic approach that simultaneously encom-
passes both the problem of rural teacher
training and supply, and the opportu-
nity afforded by the application of ap-
propriate technology in rural schools.

The idea was to involve a diverse col-
laborative of schools, communities,
higher education institutions, and state-
wide organizations in addressing these
issues.

Missouri is suffering a critical teacher
shortage in several curricular areas, but
it is rural schools that are most pro-
foundly affected by such shortages.
Good rural schools find that the teach-
ers they attract are, after intensive on-
the-job training in the classroom, highly
marketable to larger districts at salaries
far beyond those paid by rural schools.
Poorer rural schools simply can’t find the
teachers to hire to be able to offer a qual-
ity curriculum.

But Missouri also has a fairly exten-
sive technology infrastructure. Approxi-
mately 98 percent of its school districts
have access to a state and E-Rate subsi-
dized T-1 line for Internet access, while
more than half of all districts have
videoconferencing or two-way interac-
tive television capabilities. A statewide
video backbone makes cross-district and/
or cross-consortium access to distance-
learning courses at least potentially pos-
sible. However, the lack of school tech-
nology support personnel, coupled with
the inequitable access to modern tech-
nologies, plagues smaller and rural
schools.

The Rural Trust’s Educational Re-
newal Zone (ERZ) Initiative, therefore,
was born out of a merger between the
community-based educational philoso-
phy of the Rural Trust, the needs of
small rural schools in Missouri, and the
opportunistic positioning of Missouri’s
educational institutions, agencies,
organizations, and infrastructure. The

philosophical underpinnings of the
ERZ Initiative purport that:

• The “deficit model” of rural educa-
tion—that is, that rural schools are
too small to be able to offer the eco-
nomic and academic benefits of
size—does not serve rural America,
nor contribute to the benefit of its
students. We must debunk the efforts
of the last six decades which at-
tempted to mold all schools into a
single model believed to be the “one
best system,” that is, the suburban,
assembly-line model of schooling.
• At the heart of the rural school
movement lies the need to reartic-
ulate, restructure, and reinvent the
policies for recruiting, preparing, and
retaining rural teachers.
• The greatest advantage of rural
schools is that they are small and ru-
ral. While limitations are created in
some instances by small size, these
limitations can be largely overcome
through the appropriate application
of technology. We must take advan-
tage of our assets–not ignore or elimi-
nate them–in the process of overcom-
ing our limitations.
• If educational change is fostered
only within the school—without the
cognizance and involvement of the
community of which it is a part—
such change will be neither sufficient,
enduring, nor meaningful

The Program
What we learn in this first-time ef-

fort to construct Education Renewal
Zones (ERZ) in Missouri should be of
significant help in implementing the
model in other states. Basic to this model
is identifying a small teacher training
institution, a selected number of K-8/
K-12 school districts in general geo-
graphic (or virtual) proximity to the
teacher training institution, and a cadre
of educational support organizations,
institutions, and agencies working in
coordination with all ERZ partners.

As a consultant with the Rural Trust, I
found the role of organizing and bringing
together this group of people for a series
of introductory, presentation, and plan-
ning meetings to be a meaningful and
rewarding experience. Our approach in
doing so—that is, pre-selecting a group
of six colleges and four organizations

FirstPerson
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each to present their vision for reinvent-
ing rural education in Missouri—was a
unique (and troubling) approach for
some. Participants were not asked to sub-
mit written proposals with specific guide-
lines and monetary limits, but were asked
to devise and verbally present the institu-
tional and organizational innovations
that they saw as most beneficial to the fu-
ture of rural schools in Missouri. The
Rural Trust would not serve as the “evalu-
ator” of the presentations, but would rely
on the recommendations of a five-mem-
ber, rural superintendent response team
to select the final participants. The Rural
Trust would not serve as a granting or-
ganization, but would take the lead in so-
liciting external foundation support for
the initiatives devised by the Missouri
ERZ partner institutions, organizations,
and agencies.

In a 12-month time frame starting in
November 2000, the ERZ Initiative
went from a broad-based introductory
meeting of all potential partners to the
final selection of three teacher education
institutions: Northwest Missouri State
University at Maryville, Central Meth-
odist College at Fayette, and Southeast
Missouri State at Cape Girardeau; one
technical college: Linn State Technical
College; and four supporting organiza-
tions: SuccessLink, Missouri Distance
Learning Association, GreaterNET, and
the Center for Occupational and Re-
search Development. Both the Missouri
Department of Elementary and Second-
ary Education and the Coordinating
Board for Higher Education have been
and continue to be involved in all phases
of planning and program development.

We anticipated that the year-long
planning effort would occur simultane-
ously with the efforts of the Rural Trust
to solicit external foundation support for
the ERZ Initiative. However, the un-
timely downturn of the economy and the
tragedies of September 11 served to
bring fund development efforts to a
screeching halt. Nevertheless, the initia-
tive officially began Phase I implemen-
tation in January 2002. Phase I efforts
do not live up to the scope or breadth of
the initiatives planned, but are neverthe-
less a meaningful start. Phase I activities
include:

• Identifying K-8/K-12 partner dis-
tricts in each of the Educational

Renewal Zones planned by our higher
education partners;
• Establishing the groundwork for de-
veloping project efforts with local
schools and communities;
• Constructing and meeting with
school and community advisory
groups in each ERZ;
• Developing initial online teacher
preparation courses to assist with the
rapid and/or alternative certification
of rural teachers;
• Providing scholarships for rural
teachers to attend Summer Teacher
Institutes;
• Implementing a School Technolo-
gist Training Program that allows for
the escalated training of school tech-
nology coordinators that will, over
the next five years, develop into an
associate degree training program tar-
geting recent high school graduates
sponsored by ERZ schools, offered
with assistance from Linn State Tech-
nical College;
• Developing online courses to
supplement those offered onsite to
School Technologists;
• Providing training for new I-TV dis-
tance learning teachers;
• Developing the support structure
to broker distance learning courses
and teachers across the state; and
• Initiating development of an exten-
sive web portal for distance learning
in Missouri that will eventually in-
clude databases detailing grant alerts,
conferences and workshops, classes
and course offerings, virtual field
trips, instructor and administrator
training programs directories, and a
web page devoted to current ERZ
distance learning activities.

Into the Future
Beyond the scope of the Phase I ef-

forts, the five-year ERZ plan will con-
centrate on restructuring teacher and
technology coordinator recruitment and
retention, improving teacher technology
and place-based training, and develop-
ing relationships among institutions,
schools and communities to best inte-
grate technology into rural schools.

The Rural Trust plans to do this by
offering innovative programs and recog-
nizing community and school needs. We
will offer scholarships for education

program students who plan to focus on
rural and place-based education, and es-
tablish partnerships between ERZ rural
school districts and inner city schools as
a part of the routine preparation of ru-
ral teachers. We will develop on-line
teacher certification programs that will
focus on such things as place-based edu-
cation and PRAXIS examination prepa-
ration for teachers wishing to achieve
additional certifications in specific con-
tent areas. We will also create “circuit
riders” for each ERZ to provide direct
pre-service supervision, new teacher in-
duction support, mentor teacher train-
ing, modeling of instruction, on-going
professional development and recruit-
ment. These are just examples of the long
list of plans for the future.

As we embark on this significant,
multi-year effort in restructuring rural
teacher education while capitalizing on
the opportunities afforded by technol-
ogy, we believe that our efforts foretell
the mainstream future of rural educa-
tion, where each community is inte-
grally and substantively involved in edu-
cating its youth, and where rural youth
grow up as the products of a nurturing,
economically viable, and supportive
community.

For more information on the Rural
Trust’s ERZ program, contact Dr. Doris
Williams, Director of Capacity Building,
at (252) 433-8844 or e-mail doris.
williams@ruraledu.org.

Vicki Hobbs is a consultant for the Ru-
ral Trust and lives and works in Missouri.

Funding Thanks
The Rural Trust’s work on Education
Renewal Zones in Missouri is sup-
ported in part by generous contribu-
tions from the AT&T Foundation,
the Hearst Foundation, and State
Farm. Thanks to these funders, the
Missouri pilot project will use tech-
nology to help link state education
agencies, rural schools, teacher train-
ing institutions, and support networks
to improve access to quality teaching
and learning for rural children. The
project eventually will be expanded
into other states.
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parmesan dressing, the company offers
inspired foodstuffs created from fresh
produce. Gourmet Central can provide
a range of services in addition to their
own gourmet food production, includ-
ing custom packaging and labeling a
product produced from a person’s fam-
ily or a Gourmet Central recipe to cre-
ate a unique product line for use as
fundraisers or gifts.

As a partner in Highland Harvest,
Chef Harv and his company offer simi-
lar services to local farmers. And since
the LLC is co-owned by all of its mem-
bers, each member brings something to
the table. Gourmet Central created 14
specialty products such as basil pesto
salsa and strawberry paw paw topping
using locally grown produce from High-
land Harvest’s partner farmers. Christie
and Gourmet Central also brought their
fully operational kitchen, food expertise,
marketing knowledge, storage space and
time—the latter being something farm-
ers don’t often have. Each farmer com-
mitted fruit as their equity share and the
Lightstone Community Development
Corporation (LCDC) invested $30,000
equity into the company.

Farmers also participate in the
company’s profits: for instance, they earn

$27 per bushel for their apples instead
of the $8 they would earn wholesale.
One often-told story about incredible

earnings and Highland Harvest involves
the largest orchard grower in Hampshire
County, Gary Shanholtz. He provided
Highland Harvest with its first and
toughest project, and in the end, both
the farmer and the LLC were winners,
as Shanholtz  increased his profits by over
50 percent.

The first year of Highland Harvest’s
test run was a drought year, and Shan-
holtz was left with growth-stunted nec-
tarines on his trees that were too small
to sell, yet needed to be picked to save
the trees from the possibility of disease.
Shanholtz gave them to Chef Harv to
see what he could do.

Christie created
nectarine butter
from the damaged
fruit, and the
product earned
$20/bushel ($12
more than they
would retail as
fresh fruit) and
Highland Harvest
earned some ad-
mirers. “We took
what was basically
trash and turned it
into gold,” said
Christie. “It gave
everyone cause to
say, ‘hey, maybe
this will work.’”

Highland Har-
vest works because
it is in the commu-
nity it serves and it

provides a valuable and much needed re-
source for local farmers. The company
makes it possible for farmers to take out
the middleman, allowing them to take
ownership of their crops from beginning
to end. Highland Harvest aims to keep
the county green. According to Shan-

holtz, Highland Harvest
reverses the rule that
“farmers sell wholesale,
buy retail, and pay freight
both ways.” And, the ven-
ture is profitable. In its
first year, Highland Har-
vest earned $70,000 and
the company looks to be
working well into the
future.

The Community-Schools
Connection

Highland Harvest is a success, due in
part to Christie’s know-how, but more
importantly, his love of the Hampshire
County community. In fact, Highland
Harvest is just one of the many ways
that Christie gives back to his commu-
nity, and he does this by involving them
in what he does.

Area students greatly benefit from
his generosity. For two years, he has
held programs with the Mineral
County Vo-Tech School. The project
started when Chef Harv taught the stu-
dents how to grow herbs using water
from their aquaculture filter. He then
helped them harvest the herbs, and
brought the students back to Gourmet
Central to transform their crop into
herbal vinegar. The students partici-
pated in all facets of production, learn-
ing good manufacturing practices and
price/production cost ratios. “I tried to
involve the students in the production
environment so that they understood
what it meant to make a food,” said
Christie. “It was a real eye-opening ex-
perience for them.”

During the second year of their part-
nership, Chef Harv helped the students
turn blemished grapefruit (fruit that nor-
mally would have been thrown away)
into profits for their agricultural pro-
gram, when they produced their “Better
Made Marmalade” at Gourmet Central.
Students learned hands-on how to turn
fresh ingredients into a value-added

Chef Cooks Up a Community Development Harvest
from page 1

“I wanted my kids to have the
same kinds of experiences in
rural America that I had. I
think it makes good people.”

— Chef Harvey Christie

Left: Chef Harv in the fields.
Below: Mineral County Vo-
Tech School students capping
and cleaning jars of their
Better Made Marmalade.
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product with a two-year shelf life, dou-
bling their profits.

Christie also hosts culinary classes as
field trips for local schools, as well as lo-
cal organizations such as the 4-H Club.
Gourmet Central organizes a group pro-
gram for “Six Easy Bites,” the 4-H
project that costs an individual family
$60 when done at home. For $3 per per-
son, kids can come to Gourmet Central
and learn in a fun-filled atmosphere how
to make their “colossal chocolate chip
cookie” and participate in entertaining
activities like a pancake-flipping contest.
On the more serious side, they also pre-
pare and give demonstrations to the
group based on the recipe they learned.

The list goes on. Christie estimates
that over 10,000 people entered the
Gourmet Central factory’s doors in the
year 2000, to see the gourmet food pro-
duction process first hand or participate
in the manufacturing process. Hundreds
of those were students. Chef Harv seems
to have made it his personal mission to
educate every student in the county
about the plight of the local farmer and
the process that turns fresh produce into
canned goods, creating in them an un-
derstanding of, and appreciation for,
their place.

Starting From Scratch
Christie left his job as a customer

engineer at IBM to return to rural West

Virginia when he started a family. “I
wanted my kids to have the same kinds
of experiences in rural America that I
had. I think it makes good people,” he
explains.

While living away from rural West
Virginia, he learned how important it
was to him that the rural way of life be
safeguarded against the ever-expanding
cities nearby. “Washington, DC and
Northern Virginia are moving in on us
at an alarming rate. I wanted to find a
way to preserve the rural setting,” he
said.

He moved to the same area where he
and his family had canned homegrown
produce to survive. “We didn’t go to the
grocery store to buy things,” says Chris-
tie. In his youth, he had watched his fam-
ily can what they grew and he learned
how along the way. As he grew older, he
found that he had a knack for growing
things. Those experiences shaped his
business, which he started out of his
mother’s kitchen making herbal vinegars.

The company grew and Christie
found that his company could help pre-
serve the greenness of his surroundings
while improving the rural economy.
“The whole idea was to try to find a way
to make my part of the Appalachian
economy viable—using the local agricul-
ture economy and offering local jobs,
building community and getting in
touch with students,” said Christie.

Although he receives kudos for his
business and community involvement
(Christie calls himself a social entrepre-
neur), business lenders don’t always see
his community work as a tangible asset.
“Even though this is great stuff, it doesn’t
mean much to the banks,” said Christie.
“In the past 11 years, I have worked with
hundreds, if not thousands, of school
kids … but, that doesn’t go on a PNL
(profit and loss statement). None of this
is equity that you can use to finance your
company. To me, that’s just wrong.”

“One of the reasons I do what I do is
this: there might be a kid out there who
needs help and we might be able to help
him. We may not be able to afford it,
but look at what it does for us. Maybe if
there is one student I can make a differ-
ence for, they can go out and create jobs
or interest in the local community. There
just isn’t a way to evaluate that back to
what that means for the county, the state
or the nation,” Christie explains. “We
have got to support the business com-
munities in rural America who are will-
ing to do this.”

Paying it Forward
Somehow, Christie has created a busi-

ness that is both successful and gener-
ous. What created this charitable man?
The answer to that is: Creigh Nichols.

Chef Harv hosts culinary classes as field trips for local schools, as well as local organizations such as the 4-H Club.

continued on page 10
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boards and officials should “support
teacher and school administrator in-
volvement in community revitaliza-
tion outside the school.” For more in-
formation about this project, contact
Steven Henness at the University of
Missouri at (573) 882-7264 or
sahfc6@mizzou.edu. The report is
available at www.etr.org/nsrc/pdfs/
fellows/henness.pdf.

Earth Day
Network Provides
Schools and
Communities
with Tips
This Earth Day (April 22), don’t be
left out of the celebration. Go to
www.earthday.net to access learning
materials and tips for schools and
communities who would like to or-
ganize their own Earth Day 2002 ac-
tivities. The site includes links for
curriculum ideas and planning for
teachers, as well as “get involved” tips
for communities. You can also publi-
cize your organization’s planned
activities on their events calendar
database.

News Briefs
from page 3

“When I was a little, snot-nosed kid, liv-
ing in Monroe County, West Virginia,
getting into trouble and doing things,
Creigh came to my mom and said,
‘Look, this kid has more going for him
than you know. Let me have him on the
weekends at my factory.’ There, I learned
electronics. That’s how I went from high
school to lead customer engineer with
IBM in five years—because someone in
the community took the time to bother
with me,” said Christie.

It wasn’t until Christie was older that
he learned that Nichols had received
similar help from community members,
one of whom was Christie’s grandfather.
Crippled from polio, Nichols’ job pros-
pects seemed slim, so a group of com-
munity members raised money and sent
Nichols to electronics school. Now a
multi-million dollar enterprise, Nichols’
company, Appalachian Electronics, em-
ploys over 100 individuals and, in
Christie’s words, “creates a heck of an
economic base for Green Briar County.”

Nichols has given back in multiple
ways, creating jobs for his community
and also encouraging Christie to con-
tinue the tradition started by his own
grandfather, the tradition of the Good
Samaritan, modernized in the movie Pay
it Forward. The basis is simple: help
someone in need, and they will help oth-
ers, who will then help others and so on.
Instead of expecting payment for the

Submissions
Rural Roots contains stories that share the incredible variety of place-based work
going on around the country, its success and challenges. Stories on rural com-
munity development, individuals and organizations making a difference in edu-
cation and community life, and practitioner interests are all highlighted through-
out the year.

Rural Roots is published six times a year and is mailed to over 4,000 constitu-
ents. We are looking for stories that focus on groundbreaking place-based edu-
cation projects, youth/adult partnerships, small schools and consolidation, eco-
nomic development, conservation, the arts, instructive resource guides geared
to teachers, to name a few.

We publish stories ranging from 400 to 2,000 words. If you are interested in
submitting an article, please e-mail the editor at editor@ruraledu.org or call
(202) 955-7177. We cannot offer payment for articles.

help, the giver expects the receiver to
continue giving to others in need.

And so Chef Harv is living his adult
life through his company Gourmet Cen-
tral, hoping he has reached a handful of
students and community members who
will continue giving back and reaching
out.

You can contact Chef Harv by emailing
him at chef_harv@yahoo.com. To order
food from Highland Harvest and Gour-
met Central, call (304) 822-6047 or go
to their website at www.wvgourmetfoods.
com/gourmetcentral.

Chef Cooks Up a Community Development Harvest
from page 9

A sample of Highland Harvest’s products.
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Vermont’s Assessment
System: A Fair Process

By Cara Cookson

I didn’t really appreciate the Vermont
standards and assessment system until I
had graduated and could look back.

I grew up in the small town of Cabot,
Vermont, best known across state bor-
ders for the cheese it produces. Like most
schools nationwide, standardized tests
were a staple in my school of 250 stu-
dents, and starting in first grade I dreaded
them. The tests were boring and rather
than complement or enhance class, they
took time away. Whatever excitement lay
in racing to “bubble in” our names with
a fresh #2 pencil ended as the teacher read
from the faded instruction manual.

Unlike students in most other states,
we also had to prepare math and English
portfolios for assessment in 4th, 8th, and
10th grade.

For math, that meant identifying and
assembling several successful but repre-
sentative math assignments. It also
meant solving complex math problems
from multiple approaches and then ex-
plaining, in an essay, how you came to
the solution and its relevance to your
other math work—and the dreaded “real
world.” (We despised having to make
“real world” connections in our prob-
lems because it took extra effort; once
you solved the problem, you just wanted
to be done with it.)

An English/language arts portfolio
involved writing a variety of pieces—
from personal narrative to writing re-
sponses used in other academic disci-
plines—and using draft processes to
polish them into finished works. The
student submits a self-chosen “best
piece,” in addition to several others that
reflect different types and styles of writ-
ing. In a letter to the portfolio’s readers,
the student discusses how she or he chose
the portfolio pieces.

Despite good intentions, my class-
mates and I scrambled to complete our
portfolios as the last week of the semester

YouthCouncil

approached, editing and organizing in
colorful pocket folders the fruits of a
year’s worth of learning—and eluding
the threat of a lowered grade. Shoving
them on the teacher’s desk with a sigh,
we dashed out the door for vacation
while our portfolios began their official
duty, “informing assessment” in the lan-
guage of educators.

Mysterious to me then but clearer
now, it’s a process with several steps. Ver-
mont randomly chooses portfolios from
every school in the state, and profession-
ally trained teachers use “benchmarks”
(other student examples that represent
varying levels of achieving the state stan-
dards) to assess the portfolios individu-
ally. Months later every school receives
its average score, representing the class
as a whole, along with the state average.
In high school, teachers grade each
student’s portfolio themselves and add
the scores to a pot of numbers that to-
gether determine whether or not the stu-
dent moves on to the next grade.

Did I like the tedious, often stressful,
task of putting together portfolios? Defi-
nitely not. When I look back on it now,
though, I know it’s a much fairer system
of assessing student progress. The teacher
doesn’t just see what answer the student
gets, or what the student wrote, but what
thought process he or she used to get
there. That’s important, because school
shouldn’t be about learning facts, but
learning how to learn and how to think
for yourself.

So along with encouraging state stan-
dards that guide teachers in building stu-
dents’ thinking skills—standards that also
recognize that the best learning experi-
ences can lie in the community outside
the classroom—I encourage promotion
requirements that incorporate a range of
assessment tools, too.

This way, every student has an oppor-
tunity to achieve based on their own way
of learning and applying what they learn
in a variety of ways. If I can prove what

I know by writing an essay for a portfo-
lio, that should carry as much weight as
a multiple choice test—it certainly uses
multiple dimensions of my brain.

The good education I received in my
small Vermont town—and the portfolios
that were part of it—has taught me many
lessons. That it is wrong to make impor-
tant decisions about a young person’s life
based on a single test counts among
them. A bad day and a bad test should
never turn an eighth grader, just begin-
ning to gather his or her identity, into a
certified failure. I am grateful I was part
of a system that rejected such judgments.

Cara Cookson is a sophomore at Mt.
Holyoke College in South Hadley, Massa-
chusetts. She is a founding member of the
National Youth Council of the Rural
School and Community Trust.

• Start-up activities that promote or
raise awareness of the assets (“appe-
tizers”)
• Activities that can become a main-
stay of a school (“main courses”)
• Activities that affect only a small
portion of a school community
(“side dishes”)
• Easy and quick activities (“des-
serts”)
The book is $24.95. To order, con-

tact the Search Institute at (612) 376-
8955 or www.search-institute.org/cata-
log/New/IdeasCook.html.

Elementary Change: Moving
Toward Systemic School
Reform in Rural Kentucky
By Patricia J. Kannapel, Lola Aagaard,
et al

This book examines ten years of the
KERA (Kentucky Education Reform
Act) from its inception in 1990 until
2000, and its affect on curriculum, in-
struction and student learning in six
elementary schools in four districts.
The researchers found that systemic
reform in Kentucky resulted in im-
proved curriculum and classrooms.
The book is $20 and can be ordered
by contacting AEL at (800) 624-9210
or distctr@ael.org.

Publications
from page 12
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Natural History Atlas to the
Chautauqua-Allegheny Region

From the Roger Tory Peterson Institute,
by Mark Baldwin

Last fall, the Roger Tory Peterson
Institute published this extensive atlas
covering the natural places of the
Chautauqua-Allegheny Region (New
York and Pennsylvania), complete with
over 200 full-color photographs, easy-
to-read maps and directions to the 65
special places showcased in the reference
guide, and information on the region’s
geology, weather, waterways and wildlife.

The book is $29.95 per copy, plus
$5.25 for shipping and handling for the

first copy, $2.50 for each additional copy.
Residents of New York State must pay
$32.05 plus shipping to cover the seven
percent New York state sales tax. Make
checks payable and send your order (in-
cluding your name, address, credit card
number and signature) to the Roger Tory
Peterson Institute, 311 Curtis Street,
Jamestown, NY, 14701. Call (800) 758-
6841 or e-mail atlas@rtpi.org.

Clues to Rural Community
Survival

From the Heartland Center for Leader-
ship Development

In this new edition, the Heartland
Center updates its classic study of thriv-
ing small towns, including the widely
cited “20 Clues to Rural Community
Survival,” a list of characteristics of these
winning communities. The book also
includes a new “how-to” section on using
the “Clues” list in community develop-

ment, and a newly revised annotated list
of each of the 20 clues. Eighteen small
towns in 14 states are profiled in depth.
The book is $15.00 and is available by
calling (800) 927-1115.

Ideas that Cook: Activities
for Asset Builders in School
Communities

By Neal Starkman

Designed to be used by school pro-
fessionals who are ready and excited to
build asset-rich schools and students, this
book offers “recipes” for success that will
help build strong relationships, im-
proved school environments and effec-
tive and innovative programs. This cook-
book includes activities focused on
learning, unique mentoring and service-
learning opportunities, and activities for
fun and recognition:

continued on page 11


