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Facts and Figures About High School Graduation Rates Between
Metro and Nonmetro Counties

Question: True or False: In recent years the gap in high school graduation rates between metro and
nonmetro counties has been growing.

Answer: False. The gap in high school graduation rates has been closing as a higher percentage of adults
(over age 25) in nonmetro counties have earned a high school diploma. In 2009, 81.7% of adults in nonmetro
counties have earned a high school diploma compared to 85.2% in metro counties.

Source: Rural America At A Glance, 2011 Edition, U.S. Department of Agriculture, Economic Research Service.
www.ers.usda.gov/publications/eib-economic-information-bulletin/eib85.aspx

 

Welcome Back to the 2013–14 School Year

RPM hopes everyone had a wonderful and restorative summer and that you are beginning the new school year
with as much enthusiasm as we are.

In this issue we take a fresh look at the Rural Trust itself, our mission, and the work we do.

We also explore some of the issues that have surfaced in this tumultuous year as state legislatures continue to
grapple with a slow economic recovery and with political hot potatoes like teacher tenure and privatization.
Specifically, we examine how one state, North Carolina, has initiated sweeping changes to its public education
system.

Also, be sure to check out the RPM coverage of a report released this month by the Center on Budget and
Policy Priorities.

 

Rural Trust: Who We Are and What We Do

As a non-profit organization committed to the well-being of rural children, schools, and communities across the
nation, the Rural Trust asserts first and foremost that rural matters.

Twenty percent of the U.S. population lives in rural communities, and 23% of its children (11 million) attend
school in a rural place. America cannot reach or maintain its goals as a world economic, political, or moral
leader without its rural schools and communities.

As people who live and work in diverse rural places, we know firsthand that rural people and places want to be
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Rural Trust Mission Statement

Our mission is to help rural schools and communities
grow better together by involving young people in
place-based learning linked to community and
economic development; conducting research and
advocating for appropriate educational policies and
equitable funding for rural schools; improving rural
access to highly effective educators; and increasing
rural capacity to design, implement, and support
appropriate innovations.

Principles of Rural Research, Policy and
Advocacy

1. All children should have access to equitable and
equal educational opportunities, regardless of where
they live.

2. All students should be engaged in excellent
academic programs that guide them to understand
the place where they live and help to build stronger
and better communities.

3. Schools should be accessible to students’ homes,
governed by people they serve with leadership that
reflects the composition of the community, financed
to ensure excellent outcomes, maintained, and
designed for full community participation.

4. Teachers should be prepared to instruct and lead in
a rural setting, content and culturally competent, able
to connect learning with place, and compensated
fairly.

5. Assessment should be designed to inform and
influence learning and instruction, measuring student
progress and teacher performance using multiple
methods.

6. Discipline in all cases should be just, fair, impartial,
and conducive to enhancing the learning
environment.

7. Technology should used to increase interaction
between and among local places, with universal

counted among America’s valued assets. They want to participate in the national discourse about the values
and future of this country. Unfortunately, the discourse is rarely informed of the assets or challenges in rural
communities and makes little provisions for the capacities and contributions of rural people and places to
enhance and transform the country’s economic, educational, and political landscape.

We know that many rural youth desperately want
to remain in their communities. This desire marks
the presence of the often unrecognized and
undervalued assets of rural people and places, and
a potentially game-changing way of thinking that is
ripe for rural — and even national — school,
community and economic development.

The Rural School and Community Trust has sought
to bring rural America in all of its diversity into the
mainstream of American consciousness. We have
worked to give volume to rural voice, to secure
adequate and equitable resources for rural schools,
to counter the prevailing narrative of rural decline,
to connect the work that students do in school to
the community and economic development needs of the local place, and to work with grassroots stakeholders
to assess rural policy and create supportive rural policy climates.

We have framed our work within the context of social and economic justice, understanding full well the direct
correlations between and among education, family and community well-being, and the strength and
survivability of a democratic and just society. Our commitment remains unyielding.

The Rural Trust has articulated core principles that inform the primary strategies of our work: Research, Policy,
and Advocacy; Place-Based Education as a Theory of Rural School and Community Change; Rural Leadership,
and Rural Capacity Building. We explore these four strategies and the principles behind them.

Research, Policy, and Advocacy

The Rural Trust's research strategy focuses on 1)
documenting the character and importance of rural
education; 2) researching and communicating key
rural education issues and rural perspectives on
those issues — for example, adequacy and equity
in school funding, the recruitment and retention of
effective teachers and leaders, early childhood
education, and diverse populations; 3) exposing
the impact of selected state and federal policies on
rural education; and 4) advocating at state and
national levels for more positive policy climate for
rural schools and their students.

The Rural Trust provides information, analysis, and
other supports to rural residents and organizations
in their efforts to advocate for, partner in, and lead
meaningful reform to ensure access to high quality
education for all children.

The Rural Trust advocates for a transformed
national research and policy agenda that addresses
the concerns of rural schools and communities and
reflects the realities of small, isolated, under-
resourced, rural and small town schools.

This need has grown in recent years as emphasis
on “evidence-based” reform has driven federal
policy and become expected in private
philanthropy. With limited fiscal and human
resources, rural schools and communities are at a
distinct disadvantage in the effort to validate the
reform models that best suit their specific needs.
The Rural Trust advocates for policies and funding



access to telecommunications services.

Principles of Place-Based Education

1. The school and community actively collaborate to
make the local place a good one in which to learn,
work, and live.

2. Students serve as scholars and citizens, doing
sustained, standards-based academic work that draws
upon and contributes to the place in which they live
while providing connections to and understanding of
the global context.

3. The community supports students and their adult
mentors in new roles as learning deepens and
contributions to community and economic
development expand.

4. Schools mirror the democratic values they seek to
instill, arranging their resources so that every child is
known well and every child’s participation is needed
and wanted.

5. Decision-making about the education of the
community’s children is shared, informed by expertise
both in and outside the school.

6. Educators, students, and community members
expect excellent effort from each other and review
their joint progress regularly and thoughtfully, using
multiple measures and public input to enlarge
assessments of student performance.

to translate effective models into programmatic
approaches available to rural schools.

Finally, the Rural Trust works to document the
efficacy of place-based education and select rural education reform models.

Place-Based Education as a Theory of Rural
School and Community Change

The Rural Trust is committed to implementing and
supporting place-based education as a school and
community turnaround strategy.

We define place-based education and its
characteristics as teaching and learning that is
rooted in what is local — the unique history,
environment, culture, and economy of a particular
place. The community provides the context for
inquiry-based learning; student work focuses on
problem solving around community needs and
interests; and, community members and
organizations serve as resources and partners in
every aspect of teaching and learning.

Place-based education that connects students’
work to the real and important issues in their lives
has proven to be an effective strategy in
addressing at least two pressing issues in
American schools and communities. The first is the
active engagement of students in meaningful,
standards-based work leading to college and
career readiness. The second is the strengthening
or revitalization of local economies.

Place-based education also offers a response to
the urgent need to ensure that all children have
access to an excellent education and to the reality
that resources are not keeping pace with the need.
Given current economic circumstances, rural,
remote, and other high-needs communities must
look inward and bring all of their assets and
strengths to bear on their local challenges.

The Rural Trust continues to provide support to schools and communities to increase their capacity to grow
better together by designing and implementing place-based education. To further these goals, the Rural Trust
also works to increase awareness of the efficacy of place-based education; to build and strengthen
organizational relationships necessary to realize the goals and potential of place-based education; to develop
tools and delivery mechanisms for training and supporting schools and communities to implement place-based
education; and to expand place-based education into career and technical training, workforce preparedness,
and entrepreneurial opportunities.

Rural Leadership

The importance of effective teachers in every classroom is perhaps the single most widespread point of
consensus in the national school reform discourse.

At the Rural Trust, we believe that the most effective instructional leaders (teachers) are those who, among
other things, have a command of their teaching discipline, including the deep content knowledge that enables
intellectual flexibility around subject matter; a deep knowledge of how the discipline relates to other disciplines;
and an assortment of teaching strategies that engage students with diverse learning backgrounds, styles and
capacities in deep conceptual and applied learning. Effective teachers establish caring and developmentally
supportive relationships with their students and families; understand, connect with and respect the history,
culture, and place in which their students live; and leverage local assets and needs in support of the learning
process and community growth. Effective building and district leaders understand and support teachers in
these roles.

By any definition of quality, highly effective educators are difficult to recruit and retain in many rural schools



and communities, particularly those places that are remote or serve high concentrations of children of color or
poverty.

In order to address the many documented reasons for the difficulties in recruiting and retaining effective rural
educators, the Rural Trust asserts the importance of prospecting and developing potential educators from
among those who are native to or already living in the community.

The Rural Trust advocates for partnerships that develop and support highly effective teachers and leaders who
are particularly disposed to and skilled at teaching, learning, and living in rural places. These partnerships
include high-quality, standards- and place-based “grow your own” models. They also include teacher training
and professional development programs infused with research- and place-based knowledge and professional
development opportunities that support teachers to design and direct their own study (such as the Rural Trust
Global Teacher Fellowship).

The Rural Trust works to develop and support highly effective leaders among parents, school boards and
district offices, community-based organizations, and local governmental bodies — leaders who are willing and
able to work across boundaries to ensure educational equity and excellence for every child. 

Rural Capacity Building

The Rural Trust is committed to strengthening the capacity of small, isolated, and low-resourced rural schools
and communities to get federal and other grants that, increasingly, are available only on a competitive basis. At
least four challenges pose particular difficulties for rural schools: competition, local match requirements, scale,
and evidence-based remedies.

Smaller, less-resourced schools and districts typically have smaller, less-specialized staffs that are
inexperienced in writing major grants and lack access to technical assistance and collaborative supports,
putting them at a competitive disadvantage.

Further, most rural communities cannot meet matching requirements because their fiscal resources are limited
and they do not have access to private partners. The scale demands of many competitive grants (large
numbers of program participants) are often prohibitive for rural schools and districts. The absence of
authentically rural or rural-focused evidence-based program models and the limited number of community
organizations also impact program development.

As a result, rural schools win relatively few competitive grants, which may ultimately exacerbate the equity
issue many grants are intended to address.

To help address these issues, the Rural Trust provides and advocates for technical assistance for rural schools,
districts, and communities to produce high-quality funding and partnership proposals and to build the capacity
to implement them.

The Rural Trust also provides technical assistance in the place-based development or refinement of evidence-
based innovations. It helps identify state, federal, and private funding opportunities and facilitates connections
with high-capacity partners to build authentic, sustainable partnerships with communities. In addition, it works
to evaluate the capacity-building and technical assistance model to inform the future investment strategies of
the federal government and private philanthropies. 

The Rural Trust remains committed to rural America and to a health future for its schools, communities, and
children. We thank our many partners for the support that has made this work possible over nearly two
decades and continues to give it life as we move forward in the 21st century.

If you would like to join this effort, you can make a contribution by clicking here or contact us by clicking here.

RPM thanks you and all our readers as well as the thousands of dedicated teachers, school leaders, families,
and community partners who work every day on behalf of our nation's rural children and young people.

 

North Carolina Launches Dramatic Changes in Education

Despite modest increases in revenues, a number of states have continued to cut funding for K–12 public
education. (See “Education Spending Levels Lower Than Pre-Recession Levels in Most States.”) At the same
time they have cut public education spending, several states have instituted a variety of new requirements for
public schools, loosened accountability for charter schools, and created or expanded programs that direct tax
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dollars to private schools.

One of the states implementing sweeping changes to its preK–12 education system is North Carolina. In this
article, RPM explores some of the laws the state legislature passed in its most recent legislative session.

North Carolina Good and Getting Better Through 2013

For the past several decades, North Carolina has held fast to a commitment to strengthen its public school
system through funding, programs to support teachers, and expanded services and supports for students.
Those commitments have yielded results. This year the state’s graduation rate climbed above 80%, its highest
rate ever, an accomplishment accompanied by the lowest dropout rate in North Carolina history.

Beginning last year, however, the legislature, with Republican super-majorities in both legislative houses and a
Republican governor, began making big changes to the public education system, dismantling many of the
programs credited with the state’s education gains.

Page McCullough, Field Services Manger for Rural Trust and Director of Outreach for the non-profit Public
Schools First NC (PSFNC) says, “Lawmakers have decreased funding for pre-K programs, ended our nationally
recognized Teaching Fellows program in favor of giving $11 million to Teach for America, and stopped giving a
modest salary award for teachers who get Master’s degrees.”

North Carolina’s abrupt shift could make it a laboratory for testing some of the most ideologically driven
education theories of the early 21st century. We’ll look at how North Carolina has altered education policy in
three primary areas: public school funding, privatization, and teachers.

Public School Funding

Like many states, North Carolina has cut funding for education since the beginning of the recession. The
recently released report “Most States Funding Schools Less Than Before Recession” from the non-partisan
Center on Budget and Policy Priorities (CBPP), finds that North Carolina has cut funding for public education by
8.6% since 2008. According to a PSFNC analysis of the 2013–15 budget, funding is now $600 million less than
would be required to maintain funding at 2008 levels and makes North Carolina 48th in per pupil expenditures.
Statewide enrollment has increased by more than 33,000 students since the budget cuts began.

So, what do these cuts mean for North Carolina schools?

Schools will get only $43 per student for textbooks, technology, and classroom and instructional
supplies.
2,500 slots for low-income children have been eliminated from the state’s pre-K program.
About 5,200 teaching positions have been eliminated.
The state’s average teacher salary has fallen from 25th nationally to 46th, due to a lack of pay raises
and lower starting salaries. Average starting salaries have fallen from $35,000 to $31,000 in the last
five years.
Average salaries will continue to decline with the elimination of extra pay for teachers who earn a
masters degree after March 2014. (See “Teachers” below for more information on changes to teacher
policy.)
3,800 teaching assistants have been cut.
Class sizes are larger and there is less staff support for remaining teachers and students.
The highly regarded North Carolina Teaching Fellows has been eliminated.

Despite cuts in teacher salaries (and elimination of tenure, see “Teachers” below), the legislature set aside $10
million for a new teacher evaluation and merit pay system. According to information provided by the North
Carolina Association of Educators, the only guidelines for the merit pay program are that each district must
identify 25% of teachers for $500 in merit pay. At just $500, the extra pay will not begin to make up for losses
in starting salaries or masters pay. Moreover, it will only be available to a fraction of the state’s 95,000
teachers.

The legislature also instituted a new school rating system that will give all regular public schools a letter grade
from A to F, based strictly on test scores. Eighty percent of the grade will be absolute scores, and 20% will be
based on growth in student scores. Similar systems have tracked closely with student income levels, in part
because absolute scores on most standardized tests closely correlate with out-of-school resources and
opportunities available (or not) to students.

In addition, the legislature allocated $11 million for Teach for America (TFA). TFA, a private program closely
aligned with the charter movement, provides recent college graduates from around the country with five weeks
of teacher training and places them in schools for two years. According to PSFNC, less than 10% of TFA
teachers stay in North Carolina as teachers after their two-year stint, and there are no long-term data to

http://www.publicschoolsfirstnc.org/
http://www.cbpp.org/cms/index.cfm?fa=view&id=4011
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compare student outcomes of TFA teachers to those of regular teachers.

However, the legislature defeated a proposal to restore $3.5 million in funding for the nationally recognized
North Carolina Teaching Fellows. That program had been in place for 25 years when it was de-funded in 2011.
It provided renewable scholarships and high-quality preparation to high achieving North Carolina residents
interested in becoming teachers. When fully operational, the program cost about $13.5 million a year and
produced more than 400 new teachers each year. Nearly 80% of Fellows remain teaching in North Carolina for
at least five years, and long-term data indicates their student outcomes are better than average.

Privatization: Vouchers

In the 2014–15 school year, additional cuts to public school funding of nearly $11 million will be made in order
to fund a private school voucher program dubbed the Opportunity Scholarship Act.

The program will provide $10 million for the 2014–15 school year to help cover costs for private school tuition.
Specifically, the program will provide up to $4200 per student toward the cost of tuition. Families with incomes
below $43,568 (family of four) are eligible.

Schools receiving tax-funded vouchers are free to create their own admissions requirements and are not
required to provide students with transportation or lunches or to provide services to students with disabilities or
those learning English.

Further, the program has very limited accountability provisions. Private schools receiving tax-funded vouchers
are exempt from most state accountability programs. For example: 

Private schools are only subject to financial review if they receive more than $300,000 in scholarship
grants, meaning at least 70 students are on vouchers.
Private schools are not subject to public reviews of their curriculum or materials no matter how many
voucher students are enrolled.
Private schools are not required to administer state tests, report on student progress, or participate in
the A–F school performance grading system. They are required to administer a nationally standardized
test once each year for students in grades 3, 6, 9, and 11.
Private schools are not required to provide aggregated performance data for grant recipients unless
more than 25 students receive vouchers.
Private schools are only required to provide an annual written progress report to a student’s parent or
guardian.
There are no licensure or credentialing requirements for teachers or other staff.
Only the highest-ranking administrator at the private school is subject to a background check of any
kind.

The NCAE has said it plans to challenge the constitutionality of the voucher program.

Charters Win Big

North Carolina’s original charter legislation, passed in 1996, authorized up to 100 charter schools and was
intended to encourage creative teaching methods and foster the sharing of best practices with traditional public
schools. In 2011, the state legislature removed the cap on the number of charter schools, made changes that
weaken charter accountability and oversight, and limited the ability of local districts to address negative
impacts of charters on regular public schools. For example: 

Local boards are now prohibited from providing a local impact statement as part of the authorization
process.
Charters are not required to provide student transportation or free/reduced priced lunches to eligible
students.
Charters are not required to provide special education services, programs for gifted students, or
services to English Language Learners unless those services or programs are part of the school's
mission.
Only 50% of teachers in charter schools must be certified.
Charters can add one grade level each year without approval of the State Board of Education or any
other agency.

Many people in North Carolina question the fairness and intent of the voucher program and changes in the
charter law, particularly those provisions that free these schools from requirements to serve all students and
reduce their accountability. In an issue sheet on its website, Public Schools First North Carolina maintains that
these provisions "Help fund separate and unequal education." The site further asserts: “Using public dollars to
fund schools that cannot offer a sound and basic education. Using public dollars to fund schools that cannot
offer a sound and basic education to all students violates the NC Constitution.”

http://www.publicschoolsfirstnc.org/esas-vouchers-tax-credits/


PSFNC also points out that appropriate monitoring of private and charter schools and their use of taxpayer
dollars will add to taxpayer costs without “adding any resources to the classroom of any child.”

Teacher Policy: Elimination of Due Process in Employment

Among the most dramatic of North Carolina’s policy changes are those that affect teachers.

In addition to reducing the number of teaching positions and salaries, the legislature also ended teacher
tenure. While tenure does not guarantee employment nor prohibit a district from firing a teacher for cause, it
does give teachers due process rights related to employment and termination. Due process makes it harder for
school districts to fire teachers for political or personal reasons or because a district wants to make an occupied
position available to someone else for reasons that have little or nothing to do with students. The new tenure
provisions, which will likely be challenged in court, are as follows:

No currently non-tenured teachers will be eligible for tenure. This applies primarily to new teachers who
have not yet been reviewed.
Tenure for those who have already earned it will be phased out over the next five years. Teachers will
instead be placed on one, two, or four-year contracts.

“Through a wide ranging variety of policy initiatives, the current legislature has set about to starve our public
schools, demoralize our teachers, increase parent frustration and point to private schools and cookie cutter
corporate charter chains as the ‘solution,’ ” says McCullough. “It is very sad for North Carolinians who have
fought for decades to be able to educate each child for life. The goal of educating each child is one that North
Carolinians support and will be fighting to hang on to.” 

Read more:

Public School First NC website:

www.publicschoolsfirstnc.org/

PSFNC’s summary of the Opportunity scholarship Act:

www.publicschoolsfirstnc.org/wp-content/uploads/2012/12/5-2-13-QUICK-FACTS-HB-944-BW.pdf

North Carolina Association of Educators, “Top 10 Things Every Educator Should Know About the Budget”

www.ncae.org/whats-new/top-10-things-every-educator-should-know-about-the-budget/

An article on the loss of the North Carolina Teaching Fellows program:

http://ciu.northcarolina.edu/2011/08/loss-of-n-c-teaching-fellows/

North Carolina Policy Watch series on School Vouchers:

www.ncpolicywatch.com/2013/09/04/school-vouchers-come-to-north-carolina/

The effects of school vouchers on student achievement

www.rethinkingschools.org/special_reports/voucher_report/vouchersorig/vq&a.shtml

Information on Teacher evaluations:

http://rethinkingschoolsblog.wordpress.com/2011/12/05/taking-teacher-quality-seriously-a-
collaborative-approach-to-teacher-evaluation/
www.nctq.org/p/publications/docs/nctq_stateOfTheStates.pdf

 

Education Spending Below Pre-Recession Levels in Most States

Spending on public education in at least 34 states is lower in 2013–14 than it was in 2008, according to a
report released this month by the non-partisan Center on Budget and Policy Priorities (CBPP). The report,
“Most States Funding Schools Less Than Before Recession” also found that at least thirteen states have cut
state funding by more than 10% and that at least 15 states are providing less per pupil funding this year than
last, despite generally increasing tax revenues. By contrast, thirteen states have increased funding for schools.
Four states were not included in the report for reasons related to data collection.
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The CBPP report attributes these funding reductions primarily to fallout from the recession, specifically
observing that revenues in most states, while growing modestly, have not rebounded to pre-recession levels.
Further, federal emergency aid to states and schools has expired; inflation and higher prices for certain goods
have driven up the cost of maintaining similar levels of service and quality; and most states have been
reluctant to balance budget cuts with mechanisms to generate new revenue.

Spending Cuts and Rural Schools, An RPM Perspective

The CBPP report found that the largest percentage cuts were in Oklahoma, which reduced state funding by
22.8%, totaling $810 per pupil. Alabama cut spending by 20.1% overall, trailing only Oklahoma in percentage
cuts. Alabama’s per pupil cuts, however, were the nation’s largest at $1,242 per pupil. Arizona had the third
largest percentage cuts at 17.2%, totaling $629 per student.

RPM observes that several of the states with the deepest cuts are states with high percentages of rural
students, rural low-income students, and rural minority students and that these states had relatively low
spending levels before the cuts began taking effect.

According to Why Rural Matters, 2011–2012 (WRM), 31.3% of students in Oklahoma, 39.7% of students in
Alabama, and 17.7% of students in Arizona attended a rural school in the 2008–09 school year. That same
year, 57.3% of Oklahoma’s rural students lived in poverty, the 5th highest percentage in the nation. In
Alabama, 52.3% of rural students lived in poverty, the 9th highest percentage in the country. In Arizona 48.7%
of rural students lived in poverty. All three states also have high percentages of rural minority students, 37.6%
in Oklahoma (11th highest), 25.8% in Alabama (17th highest), and 55.5% in Arizona (3rd highest).

All three states had low levels of spending before recessionary cuts began taking effect. According to the U.S.
Census Bureau's report, Public Education Finances 2008, (Table 8, page 8), Oklahoma spent only $7,685 per
student in the 2007–08 school year, the fourth lowest per pupil expenditure in the nation. That same year,
Alabama spent $9,103 per pupil, 18th lowest, and Arizona spent $7,608, third lowest. The national average
expenditure was $10,259. It should be noted that these figures average both state and local expenditures.
Districts with low local wealth, including most rural districts, generally spend below the state average.

Serious Consequences for Education Cuts

“Most States Funding Schools Less Than Before Recession” argues that significant cuts to education spending
have serious short and long-term consequences for the economy as well as for students. The cuts have forced
an unprecedented elimination of 324,000 education jobs nationally, despite a national enrollment increase of
about 775,000 K–12 students. Many states and districts have also reduced pay for teachers and others
remaining in the education work force and cancelled or scaled back a variety of contracts. The report asserts
that the reduction of jobs, pay, and contract activity have dampened overall economic activity and the
recovery.

Education cuts have also had a direct impact on students, with long-term effects likely. Many states have
increased class size, particularly problematic for young children and low-income students. States have also cut
back on expanded learning time and teacher recruitment and support programs. Of the 40 states that offer
pre-K programs, the CBPP report found that 27 states had cut funding and 16 had reduced the number of
children served. RPM notes that high quality pre-K programs provide a variety of benefits, especially for low-
income children, including helping to reduce achievement gaps and improving chances of graduation.

The CBPP report asserts that savings from the cuts may result in diminished economic growth in the long term
by weakening schools and opportunities for a well-educated workforce. “At a time when the nation is trying to
produce workers with the skills to master new technologies and adapt to the complexities of a global economy,
large cuts in funding for basic education undermine a crucial building block for future prosperity,” the report
concludes.

You can read the full report, “Most States Funding Schools Less Than Before the Recession” at
www.cbpp.org/cms/index.cfm?fa=view&id=4011.
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Rural Policy Matters is a monthly newsletter which provides news of interest to citizens and community groups
working on state-level policy issues affecting rural schools. For subscription information visit
www.ruraledu.org/getrpm.html.
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