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A Message from the President

Dear Friends:

The many successes from the past year highlighted in this report provide a perfect opportunity to look ahead.
Based upon these achievements and a dozen years of excellence in working with rural schools and their communi-
ties, you can expect some new directions for the Rural Trust in 2008.
During 2007, the Board and staff developed a new business plan thanks to the Annenberg Foundation’s gen-

erosity. The plan builds upon the Rural Trust’s history of high-quality information, services, tools, and products,
and makes them more widely available to rural schools and communities to meet the growing need for teacher
professional development, student academic achievement, community revitalization, and citizen involvement in
schooling and policymaking. This new initiative will increase the presence of the Rural Trust in states with sub-
stantial numbers of low-income rural schools, states where we are needed most.
Beginning in 2008, we will initiate the Rural School Innovation Network (RSIN), focused on rural schools

and school districts striving for excellence in challenging circumstances. While all 7,604 rural school districts in
America will be welcome to join the RSIN, we will target those in low-income regions of the country. There will
be a full array of our services available for a basic fee, and founding members will get a big break on costs.
In addition to an expansion of our high quality information offered through newsletters, reports, and a special

section of the website, services offered will include webinars, workshops, and institutes for educators and commu-
nity members on strategies to increase learning, reduce dropouts, create professional learning communities,
change policies, organize advocates, and other ways to make all rural schools places of excellence.
The hallmark of our work will be to offer real solutions to the problems faced in rural places—solutions that

have been demonstrated to be effective in a rural setting. From the beginning, the RSIN will be structured to
share ideas and innovations from the members. Members will contribute and suggest content and access technol-
ogy to connect with other members.
The RSIN will add to our policy agenda as an organized voice for low-income rural communities and schools.

Without organized and effective advocacy, the changes rural America requires in education policy at the national
and state level will not be made.
In addition to the Annenberg Foundation investment in planning, we have been blessed with a new Anony-

mous donor that is providing working capital for the RSIN startup.
I look forward to working with all of you on this exciting new venture.

Rachel Tompkins
Rural Trust President
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Communities Count
Connecting School and Community (CSC) is a project

designed to build the capacity of grassroots leaders,

educators, and community-based organizations in

Eastern North Carolina counties to lead and participate

in school reform and build strong out-of-school sup-

ports to help every student succeed.

The Rural Trust partners with three community
organizations in five counties to carry out the
community building and visioning part of the

CSC project: the River City Community Development
Corporation, the Warren County Training School/
North Warren High School Alumni and Friends Asso-
ciation (WCTS/NWHS), and the Uhuru Community
Development Corporation. The aim is to build the in-
frastructure in each county for continuing collaboration
among educators, community members, and local or-
ganizations to improve outcomes for children. Changes
inside the school are only one part of the necessary
equation to ensure success for vulnerable children.
This year first focused on building a common vision

for success in the five counties by using Study Circles.
All together, more than 20 Study Circles of eight to 15
participants were formed in Warren, Halifax, North-
ampton, Perquimans, and Pasquotank counties. Study
Circle participants spoke to each other about their own
experiences in education, looked at school and commu-
nity data, worked on envisioning and describing a com-
munity in which all children can succeed, and then

talked about what they can do as individuals and as a
group to create the kind of community they want.
The three community partners and Study Circle par-

ticipants also focused this year on building strong com-
munity-based supports. Study Circle participants began
putting their ideas into action, attending an action
forum in each county to present and get broad commu-
nity feedback and consensus both on a vision for im-
proving outcomes for vulnerable children and on an
action plan to accomplish that goal. In Warren County
for example, a number of people volunteered to get in-

Summary of Work
Three themes guide the work of the Rural Trust: community counts, kids can, and rural matters, all reflected
in the achievements of the Rural Trust in the past year. From our start over a decade ago, healthy schools and
thriving communities in rural places have been at the heart of our mission to help rural schools and communi-
ties get better together.
The projects and programs featured in this report represent the scope of our work aimed at fulfilling that

mission, from building community support for rural schools to working with teachers, students, and commu-
nity partners on projects that impact community vitality; from reporting on the specific impacts education
policy has on rural schools to ensuring that the stories that come from our most precious places are part of
the national consciousness.

A Study Circle participant speaks to educators and community

members as part of the Rural Trust’s Connecting School and

Community project.
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volved in the afterschool programs of WCTS/ NWHS
and other school-run programs in the area. A team was
formed to plan and implement a communitywide
forum for parents, focusing on student and parent
rights and ways to network parents to support each
other. Some people have formed partnerships with
teachers to support classroom activities and to help
connect classroom learning to community life. The
three community organizations grew their out-of-
school supports this year, with River City focusing on
work with YouthBuild’s entrepreneurial training,
Uhuru building their fatherhood and youth entrepre-
neurial summer and academic year programs, and
WCTS/NWHS’ expanding their summer and Saturday
academies.
The Rural Trust knows that developing a common

vision for children’s learning between educators and
community members is important for student success;
but they also know that developing an understanding of
the policies that help or deter success at the local level
is just as important. This year, the Rural Trust worked
on that by initiating the North Carolina Rural Educa-
tion Working Group (NC REWG), partnering with
representatives from the 16 counties that are plaintiffs
in the state’s longstanding Leandro school finance law-
suit (the five counties participating in the community
building and visioning process are also among the 16).
Members of NC REWG are monitoring the expen-

diture of funds in their districts that have been pro-
vided by the legislature in response to the lawsuit. Both
Judge Manning and legislators have been unhappy with
the lack of school improvement even after funds in-
creased. The NC REWGmeets periodically to build
the knowledgeable local base to make the necessary im-
provements, learn about other education policy issues,
share their experiences in trying to improve education
in their communities, and come to consensus on some
policy initiatives that would positively impact the edu-
cation of children in rural areas.
The National Research Center on Rural Education

Support at the University of North Carolina, Chapel
Hill performed the first year’s evaluation. The evalua-
tion found that the Rural Trust had succeeded in meet-
ings its first year goals:

“In just twelve months, the Rural School and Community Trust’s

efforts have yielded meaningful conversations (in the form of

Study Circles) among groups of people in small, rural communi-

ties in Northeastern North Carolina—conversations that are

unlikely to have otherwise taken place. Led by willing locals,

these conversations have focused on local community needs, espe-

cially as they pertain to at-risk youth, whose futures appear un-

certain. Every indication is that these conversations are a

promising beginning. The first year’s success also includes local

programs to help at-risk youth, sponsored by the project part-

ners…Beyond these programs, the state joins others in the nation

in having formed a Rural EducationWorking Group, where

local people are learning about how education policy is made, is

affecting their local schools, and how they can take an active role

in the process…the Rural School and Community Trust has ac-

complished a great deal in this first year.”

The Rural Trust believes that rural people are the most

effective voice for their communities, schools, and chil-

dren. The goal of community organizing and school

and community leadership is integrated throughout

the Rural Trust’s work. We partner with a national net-

work of community groups working at the state level

to improve policy for rural schools, and emphasize

training school leaders who understand the methods

and values of well-connected schools and communi-

ties and of place-based learning as a means to accom-

plish these connections.

The process of organizing rural people to have a
say in how state and local education policies
affects them is both exciting and demanding.

The Rural Trust provides organizational development
support to state partners working to form independent,
rural-based and rural-led organizations focused on
state education policy issues. With the help of the Ford
and Kellogg Foundations, we provide research and
analysis on issues important to these local groups,
technical assistance, and direct field support for organ-
izing efforts. Our Arkansas partner, Arkansas Advo-
cates for Community and Rural Education (ACRE),
has made considerable progress since its inception
three years ago.
ACRE was formed in response to 2004 legislation in

56065_RT:RT annual report  2/11/08  4:19 AM  Page 3



ACREmembers gather at a regional meeting to develop the

organization’s 2007-2008 agenda.
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Arkansas which forced the dissolution of 57 rural
school districts and led to the closing of many schools.
As a result, community representation in school
governance fell drastically. Many rural students were
forced onto long bus rides—some as long as 70 miles—
and families were effectively barred from significant
direct participation in their children’s schools.
In the process of resisting this legislation, many

community members recognized the need to take
responsibility for their schools and to become involved
in state policy, leading to the formation of ACRE. Their
goal: to create both the local opportunities and the state
policies necessary to ensure that all Arkansas children
receive a high quality education. Three years later,
ACRE continues to grow in participation and influ-
ence, with 35 chapters statewide.
ACRE’s emphasis on community responsibility and

leadership is rooted in a recognition that communities
need to be strong in order to support their children.
Members of ACRE help each other do things like un-
derstand and develop school budgets, find answers to
the fiscal problems in their districts and raise revenues,
support and advocate for students in difficult school
situations, support candidates for school board, create
community-based after-school and tutoring programs,
and take responsibility for their communities and
schools to make them stronger. ACRE, along with the

Rural Trust, provides information, tools,
and technical assistance to members
and to groups interested in becoming
members. Lastly, ACRE has also be-
come a legislative force, making their
presence known in the capital and shar-
ing their views and information with
legislators.
ACRE’s 2007-08 agenda (Mission

POSSIBLE: People Offering Synergis-
tic Solutions Inspiring Better Lives
with Education) is framed around three
overarching issues: quality education
for all children, support for students

at-risk for any number of reasons, and transition sup-
port for communities and students that have lost gover-
nance of their district or seen their school closed
through forced consolidation.

1. Quality Education for All Students

ACRE has identified a number of strategies to help en-
sure a quality education for all children, including: small
classes; caring, well-trained teachers who are culturally
sensitive to and respectful of students; curriculum that
teaches problem-solving and critical thinking skills;
quality preschool programs; programs and services
aimed toward eliminating the achievement gap in early
elementary school; more counseling and career plan-
ning for high school students; leadership development
through community involvement in school governance
and recruitment of capable and committed administra-
tors; and strong fiscal environments for rural schools.

2. Support for At-Risk Students

Several ACRE chapters are in the process of establish-
ing after-school and tutoring programs for students
who are struggling academically or face other challenges
to their success. ACRE’s goals are to make sure that all
students, including students at-risk for any reason,
have: supportive and challenging instruction; opportu-
nities to recover class credits; responsible, caring adults
in their schools and communities; and opportunities to
be heard and to share in planning and participating in
their school and its programs.
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3. Transition Support for Students and Communities That Have

Lost Their District or School

Amajor focus of ACRE’s statewide policy work is on
preventing further forced consolidation of districts or
schools. Though ACRE would like to see some closed
schools reopen, they also recognize that many rural
communities have already lost their schools and that
students are attending large schools far from their
homes. In several communities, ACRE chapters are try-
ing to address problems caused by irrational bus sched-
ules and routes. Members also work to get after-school
and other local services for students provided within
the community, or have after-school buses provided so
students can participate in extra-curricular activities.

ACRE also works to prevent further school and district
closures. They monitor the state and local impact on
students of school closure in terms of dropout rates,
transportation times, academic success, participation in
extracurricular activities, and parental involvement.

Other state groups are also making strides:

� The South Carolina Grassroots Rural Education

Committee became an independent organization
this year, gaining tax-exempt status, electing officers,
developing a mission statement, and reaching con-
sensus on three main policy objectives: (1) quality
and quantity pre-school, (2) improved and new fa-
cilities, and (3) increasing the graduation rate. This

year, Fellows investigated graduation rates in their
communities with the help of the Rural Trust and
held regional meetings about the issue.

� Save Alabama’s Small Schools (SASS) expanded
its capacity to influence policy at the state and local
level and strengthened its presence in Alabama this
year. Members began work to incorporate as a non-
profit organization, adopting bylaws, electing a board
and officers, and applying for their 501(c)3 status.
SASS shared information and worked with legisla-
tors to ultimately have consolidation incentives taken
out of a new school construction bond. SASS mem-
bers continue to work in their local school systems
on issues specific to their place, including: increasing
African-American teacher, coach, and administrator
hires, improving community schools and halting
school consolidation, and encouraging fair discipline
processes and actions.

The Rural Trust convenes representatives from these
state groups, along with rural activists and community
members nationwide every year at the Rural Education
Working Group (REWG) conference. REWG has be-
come an institution, enabling people to be more effec-
tive policy analysts and political participants, exposing
them to practical uses of the power they seek over edu-
cation policy, and generating a shared national identity
for rural education activists. REWG is a safe place for
people from very different regional backgrounds to
share their common cause about saving local schools
and making them better.
In 2007, 95 participants from 18 states gathered in

Charleston, South Carolina. Features included a pres-
entation on the potential effects of economic changes
on jobs and rural communities and a presentation
about the Nebraska assessment system. There were
also well-received workshops on youth strengthening
their communities through community development
initiatives, the long-term community organizing by
Tunica, Mississippi residents to reclaim their schools
from state takeover, and the challenges of educating
English Language Learners (ELL) whose families are
becoming a permanent part of the rural landscape.

The Rural EducationWorking Group gathering in Charleston,

South Carolina, brought together 95 participants from 18 states.
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Kids Can
Place-based education is learning that is rooted in

what is local—the unique history, environment, culture,

and economy of a particular place. The community

provides the context for learning, student work focuses

on community needs and interests, and community

members serve as resources and partners in every as-

pect of teaching and learning. The Rural Trust believes

this kind of learning has the power to transform rural

communities. These student-led projects help build on

the connections between good schools and healthy,

thriving communities.

With funding from the Kellogg Foundation,
Jane’s Trust, the National Service Learning
Partnership, and the National Oceanic and

Atmospheric Administration, our place-based learning
work with local places across the country this year has
produced remarkable examples of students who are en-
gaged in their schooling and their communities and
who are involved in rigorous projects that have real-
world relevance and impact the world directly out their
back doors.
The work of students,

teachers, and community
members this year in Skow-
hegan, Maine, with Rural
Trust assistance exemplifies
this work, which is also going
on in a cross-section of states
from Vermont to Mississippi.
The place-based work of

students in Skowhegan,
Maine, has won rave reviews
from the Maine Historical So-
ciety, former Maine Governor
Angus King, the Maine 1-to-1
Laptop Initiative, and most recently, Apple Computer.
Their drive to positively impact the economic prosper-
ity of their community has taken shape through a myr-
iad of projects, all focused on their place. Middle school
students produced a community website, focusing on
present day and historical Skowhegan. The site features

digital copies of historical photographs, documents,
journals, and artifacts that illuminate life in the com-
munity. Oral history interviews, along with movies doc-
umenting the civic and educational life of the
community now are also included. Students shared the
wealth of information they had been gathering since
2003 when they created exhibits, which were originally
part of the Jackman-Moose River Historical Society
Museum. The exhibits and videos (“Skowhegan: Then
and Now” and “Logging and River Driving on the Ken-
nebec River in Maine”) then joined the “Ways of the
Woods” traveling museum of the Northern Forest
Center, which has been on location in different places
across the community.
Also this year, Apple designated Skowhegan Middle

School as one of four sites across the country it will
feature in an internet documentary focusing on
innovative technology-based learning going on beyond
the classroom.
Another student focus is on Run of River, a commu-

nity-driven project that focuses on turning Skowhe-
gan’s Kennebec River and
Gorge into an outdoor recre-
ation area to attract tourists
and outdoor enthusiasts. The
plan calls for hiking trails, a
cleaner riverbed, and white
water park. So far, students
have worked with the town
and project committee to cre-
ate the project’s logo and to
begin trail restoration. High
school chemistry classes are
gathering scientific data
needed by the town, such as
data on water quality in the

areas of storm run-off. Town officials have provided a
map of the locations for testing. Teachers and students
will compile the results of their testing and record the
exact geographic locations using a variety of technologi-
cal tools.
In line with their work on the community website,

Students from SkowheganMiddle School inMaine

learned about organic farming by visiting a farm, inter-

viewing farmers, and attending farmer’s markets.
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middle school students have begun research and devel-
opment to produce a Historic Walking Tour. They ex-
amined primary resource photos and documents to
help make decisions about which historic sites should
be featured for signage. Their plans include creating
text, graphics for the signage, and audio files (in both
French and English) for podcasts. When the project
is complete, tourists visiting the area will listen to stu-
dent recordings of rich historical information on the
walking tour.
The students are working to ensure that the commu-

nity knows about their work, and that the world knows
about the entire community’s drive toward making
Skowhegan a destination. The ultimate goal: their com-
munity’s revitalization.

Other Rural Trust place-based learning ef-
forts going on around the country include:

� Tax Center

Last year, students in St. Helena, Louisiana,
worked to ensure that low-income mem-
bers of their community received their
Earned Income Tax Credit (EITC)—a
provision in the federal tax code targeting
people of incomes below $35,000 to offset
the burden of social security taxes. Too
often, the EITC is under-used and misun-
derstood by the people who need it most.
The success of their program is undeni-

able. Operating for only two weeks, the students’ tax
center returned more than $26,000 to St. Helena’s
most vulnerable citizens. In 2007, two additional rural
parishes in Louisiana were a part of the tax center pro-
gram expansion, which includes youth-led financial lit-
eracy workshops in the school and community. The
centers and the students now have IRS certifications
and a contract with the Louisiana Department of
Social Services.

� Rural Student Exchanges

In March, students and families in Bogalusa, Louisiana,
hosted students, teachers, and community members
from Jackman, Maine, in a second cross-cultural ex-
change between the two communities focused on docu-
menting the impact of Hurricane Katrina on the lives
of Bogalusa students.
Also in March, Twinfield Union School (Vermont)

sent 20 9th-12th grade students to northwest Missis-
sippi to form relationships, visit schools, and participate
in workshops and activities devoted to raising critical
awareness of one another’s experiences. The cross-cul-
tural partnership between Vermont and Mississippi
students began two years ago at the Rural Trust’s Rural
Civic Engagement Conference at the historic Penn
Center on St. Helena Island, South Carolina. It was
here that the Twinfield, Vermont students heard first-
hand the political and economic challenges of growing

In a cross-cultural exchange, students from Vermont visited schools in northwest

Mississippi and produced a film about their experience.

Students in St. Helena, Louisiana, train to become tax center

staffers and to help low-income citizens receive tax credits.
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Rural Matters
The lack of research on issues critical to rural education

limits the ability of rural people to be effective advo-

cates for their schools. The Rural Trust produces

research year-round that responds to the unique needs

and challenges of rural schools and communities; we

also work to build visibility for rural places and their

schools at the national level.

This year was no exception. We produced TheHob-
bit Effect: Why Small Works in Public Schools, which
identifies research-based attributes of small

schools proven to have a positive impact on students
and learning. SlowMotion: Traveling by School Bus in Consol-

idated Districts inWest Virginia used survey data to detail
the negative impacts of long bus rides on students. One
finding was that students who endured long bus rides
participated less in extra-curricular activities, which
have been long associated with engagement in school-
ing, lower dropout rates, and higher grade point aver-
ages. Both publications have been used by rural people
urging their local boards and state representatives to
avoid the consolidation trap and embrace the strengths
of their local small schools.
But by far, our most important publication produced

this year for improving research and increasing visibil-
ity wasWhy Rural Matters 2007: The Realities of Rural Educa-

tion Growth.

Our fourth in a biennial series,Why Rural Matters 2007

uncovered new trends and challenges facing rural edu-
cators. One of our most startling discoveries was an in-
crease in rural school enrollment.
The figures were these:

“Between 2002-03 and 2004-05, enrollment in schools located in

communities of fewer than 2,500 increased by 1,339,000 (or 15%).

Enrollment for schools in communities of greater than 2,500 de-

creased by over 738,000 students—a 2% decrease—during the

same time period.”

That 15% increase caught the public’s attention, and
has multiple explanations. The increases are real: the 1.3
million plus growth in rural enrollment is the result of
both reclassification of rural schools that had previ-
ously—and erroneously—been classified as non-rural,
and enrollment increases among rural schools. Some
states or regions within states continue to show declin-
ing enrollment, but the pattern is not entirely what
would be expected. The Plains states are losing enroll-
ment by a few hundred a year, but the largest losses
during this two-year period are in New York, Wiscon-
sin, and Missouri.
Rural America is not disappearing. It is changing,

and doing so dramatically in some places: Another im-
portant finding from the report regarding enrollment
increases found that overall, there was a 55% increase in
rural school minority enrollment, with some states
showing increases of over 100%. Rural ELL more than
doubled in the 15-year period between 1990 and

up African American in the south from students in-
volved in Mississippi’s Youth Innovation Movement
Solutions. In June, Vermont students premiered their
film, “Places of Promise,” focusing on their trip to
Mississippi and highlighting how power can be used
or misused.

We have also worked with different organizations to
grow the place-based learning movement. For instance,
Capacity Building Director Doris Williams worked
with the Great Lakes Fisheries Trust in Michigan and
with the Northwest Mississippi Community Founda-

tion to launch statewide (in Michigan) and regional (in
Mississippi) place-based learning initiatives.
Lastly, through a grant from the Corporation for Na-

tional and Community Service, new staff member Ve-
niayetta Aikens came on board as an Emerging Leader
to work with young people in the south on service
learning projects that strive to effect social change. This
year she worked to build a network of youth leaders in
Louisiana and South Carolina who are concentrating on
rural poverty reduction issues. She also worked with
young people on strategies and programs to curb the
dropout problem in South Carolina’s rural schools.
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2005—a rate of increase more than seven times higher
than the rate of increase for total student enrollment.
The final major finding from the report: rural

poverty continues to be an enormous deterrent to
school success. The poorest rural students live in the
poorest states (those with the least taxable resources.)
In three states—New Mexico, Mis-
sissippi, and Kentucky—more than
one in five families live below the
poverty line. Thirteen other states
have more than 15% of families in
poverty.
By averaging the report’s five

gauges—(1) importance of rural
education, (2) socioeconomic chal-
lenges, (3) student diversity, (4)
policy context, and (5) educational
outcomes—into a Rural Education
Priority Gauge, we found that the
priority states where rural schools
produce the worst student achieve-
ment outcomes face an uphill battle
to reverse that trend.
Most of these priority states serve student popula-

tions with the severest socio-economic challenges—es-
pecially high poverty levels—and they operate with less
money than rural schools in other states. Those states
are located in four rural education regions: the South-
west (Arizona, Oklahoma, New Mexico, and Texas),
the Southeast (North Carolina, South Carolina,
Florida, and Georgia), the Mid-South Delta (Missis-
sippi, Alabama, and Louisiana), and Appalachia (Ken-
tucky and Tennessee).
The report received national and state specific cover-

age, and appeared in several education media outlets, as
well as blog postings. After hearing about the report,
the Senate Rural Education Caucus sponsored a brief-
ing on the hill of the report’s findings with 30 senate
and educational nonprofit staffers.Why Rural Matters is
continually referred to between publishing every two
years; it is the preeminent source on statistics in rural
education.
In addition to the marketing ofWhy Rural Matters,

the Rural Trust introduced new ways and cultivated on-

going communications programs to keep the public and
the media informed about the importance of rural
schools and places.
This year we introduced our blog, Rural Matters,

(http://blog.ruraledu.org). The blog regularly posts
information and resources, perspective and comment,

on issues related to rural education
and small schools. It is a place to
float ideas and opinions and get re-
sponses and feedback. We had
guest authors, mentions on other
blogs,
and lively feedback on subjects
such as rural teacher recruitment
strategies.
The Rural Trust continues to be

the face of rural education on a na-
tional level. Two high points: Rural
Trust President Rachel Tompkins
presented to the Senate Demo-
cratic Steering Committee on No
Child Left Behind. She also mod-
erated a panel at the Council on

Foundations meeting focused on investments in rural
America.

Rural schools and their specific needs are often over-

looked in both state and national policy making are-

nas. Little time is given to understanding the impact or

unintended consequences of federal laws like No Child

Left Behind on rural schools or on studying their

unique circumstances. This year, the Rural Trust

demonstrated our dedication to building the knowl-

edge base and the research to understand the impact

of policies on rural schools and analyzing education

issues in rural America in a number of ways.

When we heard rural schools rumbling about
decreases they were noticing in their Title
I funding, we began investigating. What we

found proved that small, rural schools were being
shortchanged by changes made to the Title I formulas
under the NCLB authorization.
Since 2002, some of the federal funds provided to

Why Rural Matters 2007 found a star-
tling increase in rural school enrollment.
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local school districts under Title I of the Elementary
and Secondary Education Act have been distributed
through “weighted” grant formulas intended to better
target funding to districts with the highest concentra-
tions of poverty. While this is a worthy purpose, these
weighted grant formulas have also produced some per-
verse effects, reallocating millions of dollars of federal
funding from smaller districts to larger districts.
After the Rural Trust unearthed these findings, the

Congressional Research Service furthered the analysis
and showed some $245 million each year are shifted to
about 950 large districts nationwide, from over 10,000
smaller, often poorer, districts.
These effects are caused by a provision in both the

Targeted Grant Program and the Educational Finance
Incentive Grant Program that weights the student
count used to determine a school district’s share of the
Title I funds. Under this provision, a district’s Title I
student count can be calculated using either the per-
centage of students or the absolute number of students
who are Title I eligible, depending on which approach
gives a district more weight.
One system gives extra weight to students based on

the percentage of children in a district who qualify for
Title I funding. The higher the percentage, the more
weight is added per child. The idea is that districts with
higher percentages of eligible children face more chal-
lenges and need more funding per Title I student than
districts with smaller percentages of eligible children.
The other weighting system simply bases the weight

on the number of eligible children in a district. In this
case additional “weight” is added as the total number of
eligible children goes up. Small districts do not get any
advantage from number weighting, but large districts
often do. The districts that gain the most from the op-
tion to use number weighting are large districts with

low to moderate levels of child poverty.
If only percentage weighting were used, these dis-

tricts would get the same per pupil as much smaller dis-
tricts with the same poverty rate. But under number
weighting, these districts get a much larger share of the
Title I pie.
At one extreme, 96 districts spread across 36 states

get an increase of at least 20% in funding under the two
weighted grant programs due to the number weighting
option.
At the other extreme, over 1,800 districts lose at

least 20% of their weighted grant funding to the larger
districts that benefit from number weighting.
The Rural Trust is continuing to research this issue

and is working to advocate for changes that do not
harm larger districts, but that do change the funding
formulas and modestly increase the funds.

This year, the Rural Trust also began analyzing the 800
poorest rural school districts in America. They enroll
about 950,000 students; 26% African American, 20%
Latino and 10% Native American. They are in 39 states,
concentrated in 16 contiguous states in Central Ap-
palachia, the Southeast, along the Southwest Border,
and California. The student population in the Rural
800 is poorer than that of most American cities, akin
to New York City, only scattered across the nation. De-
spite their extremely high rates of poverty, these schools
and students are largely invisible to policymakers be-
cause they are geographically dispersed, often isolated,
demographically and culturally diverse, and without po-
litical power. Understanding the characteristics of these
districts and the impact of various policies on them
should help us recommend even more appropriate poli-
cies and practices.
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Financial Statements
June 30, 2007 and 2006

Statement of Financial Position (Summarized)

2007 2006
Assets
Current Assets $2,191,141 $2,861,623
Noncurrent Assets $4,854 $21,153
Total Assets $2,195,994 $2,882,776

Liabilities and Net Assets
Current Liabilities $204,903 $276,232
Noncurrent Liabilities $4,267 $4,267
Total Liabilities $209,170 $280,499

Net Assets
Unrestricted $527,943 $69,014
Temporarily Restricted $1,458,880 $2,533,263
Total Fund Balance $1,986,824 $2,602,273

Total Liabilities and Net Assets $2,195,994 $2,882,772

Statement of Activities (Summarized)

2007 2006
Support and Revenue
Contributions and Grants $1,251,859 $2,372,293
Government Contracts $44,277 $43
Investment Income $96,255 $13,973
Program Income $178,968 $51,167
Sales $2,687 $4,292
Other $1,650 $136
Total Support and Revenue $1,575,696 $2,441,904

Expenses
Program Services $1,841,780 $2,143,545
Supporting Services $349,370 $401,723
Total Expenses $2,191,150 $2,545,268

Change in Net Assets
Net Assets at beginning of the year $2,602,277 $2,705,641
Net Assets at the end of the year $1,986,823 $2,602,277

NOTE: Complete financial statements are available upon request.
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Major Donors
(July 1, 2006 – June 30, 2007)

Foundations

Agnes Gund Foundation
Annenberg Foundation
Jane’s Trust
W.K. Kellogg Foundation
Ford Foundation
National Service Learning Partnership
Mary Reynolds Babcock Foundation
Z. Smith Reynolds Foundation

Benefactors ($5,000 – $1,000)
Anonymous
Virginia Blankenbaker and John Williams
Ruth Corbett
Lewis Donelson

Patrons ($500 - $999)
Patricia Alberg Graham
Barbara Cervone

Friends ($100 - $499)
Doug Christensen
Bob Bastress
John Davis
John Eckman
Cornelia Flora
Kathleen J. Gebhardt
Lorna Jimerson
Patricia C. Hammer
David C. Long
Linda J. Martin
Van D. Mueller
Susan Parker
Francisco Ramirez
Sonya Salamon
Greg Smith
Milford L. Smith
Ann Tickamyer
Marnie Tompson
Richard Tompkins
David Walrath
Doris T. Williams
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Board of Directors
(July 2006 – June 2007)

Staff

National Office Staff

Rachel Tompkins, President

José Arévalo, Finance and AdministrationManager

Susan Jaradat, Administrative Assistant

Francisco Ramirez, Finance and Administration Director

Alison Yaunches, Communications Manager

Policy Program Staff

Marty Strange, Policy Director

Amanda Adler, Rural Education Finance Center Director

Kelly Brown, Policy ProgramOffice Manager

Lynnette Harrison, Field Service Coordinator
Jerry Johnson, State Policy Studies Unit Manager

Robin Lambert, Policy InformationManager

Page H. McCullough, Field Services Manager

Virginia Blankenbaker
Rural Trust Treasurer
Wilmette, Illinois

Ernest Brooks
NewOrleans, Louisiana

Cara Cookson
West Danville, Vermont

John Covington
Pueblo, Colorado

Lewis Donelson
Memphis, Tennessee

Gerald Gipp
Alexandria, Virginia

Patricia Albjerg Graham
Cambridge, Massachusetts

Linda Martin
Rural Trust Vice Chair
Charleston,West Virginia

Paul Martinez
Rural Trust Chair
Espanola, NewMexico

Greg Smith
Rural Trust Secretary
Portland, Oregon

Rachel B. Tompkins
Ex Officio
Arlington, Virginia

Capacity Building Staff

Doris Terry Williams,Capacity Building Director

Veniayetta Aikens, Emerging Leader

Julie Bartsch,NERegion Steward/Youth Facilitator

Tammy Evans, Administrative Assistant

Jereann King Johnson, Project Coordinator/Trainer
Margaret MacLean, Steward
Daisy Slan, Capacity Building Facilitator

56065_RT:RT annual report  2/11/08  4:11 AM  Page 13



Rural School and Community Trust

1530 Wilson Blvd., Suite 240

Arlington, VA 22209

Telephone: (703) 243-1487

Fax: (703) 243-6035

www.ruraledu.org

E-mail: info@ruraledu.org
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